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Abstract

Research on Hmong Americans is limited even irticeigo the most prevalent and excessively
studied stereotype affecting Asian Americans: tloeleh minority stereotype. The present studies
investigated the relationship between the stereotyq students of Hmong descent. Data from
94 students in the first study indicated that befieand endorsement of the stereotype is related
to psychological well-being and achievement motoratin Study 2, 98 students completed a 2
(prime) x 2 (fit) experimental study. Study 2 carged that fit (whether or not a person fits the
description of a “model minority”) influenced statelf-esteem and state shame. There were no
significant differences between females and mdlegiever, slight differences existed between

1.5 and second-generation Hmong students.
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The Relationship between Hmong American Students
and the Model Minority Stereotype

The model minority stereotype is perhaps the mastglent stereotype affecting Asian
Americans in present day U.S. society. It statas ‘tAsian Americans [as a collective group],
through their hard work, intelligence, and emphasi®ducation and achievement, have been
successful in American society” (cited in McGowarligadgren, 2006, p. 331). Asian
Americans started to be portrayed as “model mimstitin the late 1960s with the publication of
two articles that appeared in tNew York Times andU.S. News & World Report (Kawai, 2005;
McGowan & Lindgren, 2006) addressing the succemgestof Japanese and Chinese Americans,
respectivelyThe articles also compared the two Asian ethnicgsdo African Americans,
stating that while African Americans were demandimgnetary support to build their
communities, Japanese and Chinese Americans, dekpitiscriminations they have endured,
were able to rise economically and socially withautside support. Up to the late 1980s,
published articles have been grouping Asian Amasas “America’s Super Minority” and “A
Model Minority” (Chang, 1987). Additionally, artiet inThe New Republic andFortune helped
with the grounding of the model minority stereotypereporting that Asian Americans are not
only attending college at a high rate but doingvgth higher SAT math scores and more science
awards than Whites (McGowan & Lindgren, 2006). Aftee 1980s, the media generalized all
Asian American groups as “model minorities” (Li,(X).

The model minority stereotype has been broadlyareplin relation to Asian Americans
as one entity, but not so much in relation to dpeethnic groups. One of the more recent Asian
groups to arrive in the United States is the Hmavitgy have been here for just over 30 years.

Because of their short history in the U.S., itnslpematic to expect them to be “model
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minorities”. However, like other Asian groups, tHeong are positioned under this stereotype.
As a result, the present studies will explore tloeleh minority stereotype and how it relates to
Hmong Americans.

Model Minority Stereotype

There are four aspects of the model minority stgpe (McGowan & Lindgren, 2006).
Asian Americans are: [1] extremely hard working;hag@s more than Whites; [2] highly
intelligent and educated, especially in the fi@fisnath and science; [3] economically successful
in comparison to other minority groups; and [4]Htygadaptive to American life because of their
presence in the suburbs and their higher ratetefracial marriage with Whites. In other words,
according to the model minority stereotype, Asianekicans “conform to the norms of society,
do well in school and careers, [and] are hard wayland self-sufficient... [they are also] a
model for all groups, especially other minority gps” (Wong, Lai, Nagasawa, & Lin, 1998, p.
100). In addition, they have overcome all raciatiess to achieve success (Lee & Kumashiro,
2005).

Asian Americans, when lumped together and comparéake total U.S. population, do
indeed seem to be “model minorities”. For examabeording to the 2000 U.S. Census, Asian
Americans are more educated, with the number addi\8imericans earning at least a bachelor’'s
degree almost double that of the total populati®4 to 24%, respectively). In the work force,
nearly 45% of Asian Americans compared to a lowgndf all U.S. workers are employed in
management, professional, and related occupatkmtardingly, Asian American men and
women who worked full-time had a higher median eay1($40,650 and $31,049, respectively)
than all full-time working men and women ($37,0%1d 27,194, respectively). Similarly, and

as expected, the median annual income of Asian isarefamilies is $59,324, more than $9,000
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higher than the median annual income of $50,04@&lfdamilies. From looking at these statistics,
Asian Americans are academically and economicaitgassful.

However, the overgeneralization of Asians Ameridares misleading and false
representation (Li, 2005) especially by groupinigathor fourth-generation Chinese and
Japanese with more recent refugees and immigreitesl (n McGowan & Lindgren, 2006). The
stereotype is also invalid and inaccurate becawesstatistics used to determine success among
Asian Americans are flawed (Li, 2005). For examfitese data failed to consider the fact that
the household income of Asian American familiesalreve average because of the large
number of family members living in the same houiseddition, even positive stereotypes such
as the model minority stereotype can be a threataolemic performance (Cheryan &
Bodenhausen, 2000). Lastly, there are vast diftme@among different Asian American ethnic
groups that are overlooked by the stereotype. Bver2000 U.S. Census stated that the Asian
American population is not homogenous. This indisahat Asian Americans are neither equally
advantaged nor similarly successful academicaltyensonomically (Kao, 1995).

Hmong Americans as Perceived “Model Minority”

While groups such as South Asians tend to be nreq@aped to succeed, groups such as
Southeast Asian, tend to have comparatively lowademic and economic status. In particular,
Southeast Asian Americans seem be inappropriaabbléd as “model minorities” (Wong et al.,
1998). These groups of Asian Americans includenémese Americans, Hmong Americans,
Cambodian Americans, and Lao Americans. As othexdehminorities”, they are viewed as
hardworking and high achievers (Ngo, 2006). Onatirer hand, they are also separated from

this circle as high school dropouts, gangsters veglthre dependents. Among Southeast Asian
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American groups, Hmong Americans are perhaps thst thstanced from being “model
minorities”.

The Hmong, an ethnic minority with history tracibgck to China, have been residents of
Laos since the 8century (Ngo & Lee, 2007). They first arrived hetU.S. from Laos about 30
years ago as the least educated Southeast Asiavietindm War refugees. The group has been
considered the most “culturally distant” to evetegrthe U.S. because of its preliterate, rural,
patriarchal, and traditional culture (cited in Ngd.ee, 2007). Hmong culture has been deemed
as premodern in comparison to mainstream Ameriaéare, which is viewed as a modern
society. These cultural differences have been asexh explanation for Hmong American’s
social and economic problems in the U.S. (Lee, 2004

According to the 2000 U.S. Census, Hmong Amerid¢en® the lowest levels of
education attainment among Southeast Asian gré\ggoximately 96% of Hmong Americans,
the most of any Southeast Asian group, spoke aiggother than English at home, with 57%
speaking English less than very well. The low laggiproficiency of Hmong Americans is
probably correlated with their high proportion @gple with less than a high school degree of
60%, more than any other Asian American group. €quently, a low proportion of only 7.5%
of Hmong Americans have at least a Bachelor's aedreaddition, there is also a high rate of
Hmong American middle and high school dropouts (&d€umashiro, 2005) and an
underrepresentation of Hmong students and facuttybers at institutions of higher education
(Suzuki, 2002). When looking at academic attainnaet achievement, Hmong Americans are
least well-off compared to other Asian Americanug®. These low levels of academic

attainment and achievement do not match thoseideddior “model minorities”.
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Similarly, Hmong Americans have the lowest econosttus among Southeast Asian
groups. According to the 2000 U.S. Census, withetteeption of Laotian Americans, Hmong
Americans have the lowest percentage of peopleaimagement, professional and related
occupations (17%) and the highest proportion oppem production, transportation, and
material moving occupations (42%). Following thentt, Hmong American full-time men and
women workers have the lowest median earning ofli®5and $20,237, respectively. The
median annual income for Hmong American families @kso the lowest for any Asian
American group at $32,384. Correspondingly, Hmomngeficans have the highest poverty rate
of 38% with more than 50% of those individuals lgeimder the age of 18 (cited in Lee &
Kumashiro, 2005). Lastly, the group with the lowlesimeownership rate is Hmong Americans
with a rate of 39%. With a few exceptions, Hmongekimans are not only the least well-off
economically among Southeast Asian Americans lsat amnong all Asian Americans. The
economic statistics of Hmong Americans do not du#fiem as “model minorities”.

Statistical data state that of all Asian Amerigaoups, Hmong Americans are perhaps
the most distant from the “model minority”. Howeyas an Asian American ethnicity, Hmong
Americans are not unaffected by the model mina@igyeotype. Like other Asian American
groups, Hmong Americans are just as likely to beled by the outsider as “model minorities”.
With limited research on the relationship betweenadrdg Americans and the stereotype, the
current research will address some of the questindsssues that face Hmong Americans as
perceived “model minorities”. The studies will egpd how self-concept is related to perception
and internalization of the model minority stereayphey will investigate the issues of

psychological well-being and achievement motivatiepending on belief in and endorsement
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of the stereotype, as well as examine self-evaloatepending on individuals’ relativity to the
“model minority”.
Study 1

The model minority stereotype covers areas fromralsdion and work ethic to
economic and academic success. Most of these thetags to achievement motivation, a
concept that entails the need to strive to do heatieaccomplish difficult tasks, to excel, to
overcome obstacles and succeed, and to challemigexaeed others, all of which are
accomplished rapidly and independently (McAdam$630According to the model minority
stereotype, Asian Americans could be charactersaddividuals with high achievement
motivation. However, by belonging to a group tlsanot stereotypically “model minorities”,
where do Hmong American students fall in the actmeent motivation spectrum? In addition,
how will being labeled as model minorities affduémn psychologically? Study 1 addresses these
guestions by measuring the achievement motivatmhpsychological well-being of Hmong
American students. In addition, to understand nobtbe relationships between the model
minority stereotype and Hmong American studentsdi addresses students’ perception of
the stereotype.

Achievement Motivation of Hmong Americans

As a result of their status as a student, theegelmment of Hmong American students is
referred to in terms of academic success. Althaegbnt research has highlighted the success of
Hmong American students with increasing enrollmeritigher education, this work neglects the
fact that Hmong American students are faced withyreecademic and social difficulties (Ngo,
2006; McNall, Dunnigan, & Mortimer, 1994; Lee & Kashiro, 2005; Ngo & Lee, 2007).

Similar to Asian Americans, underachieving Hmongekiman students are overlooked by
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school policymakers and teachers because of thélgmommage of “model minorities”; and
therefore, fail to receive educational resourceasiastitutional support (Yang, 2004; Suzuki,
2002; Yeh, 2002; Li, 2005). From her in-depth stofl{.5 and second-generation Hmong
American students, Lee (2004) discovered that sstogents skip class to avoid feeling
inadequacy and embarrassment because they are woaamprehend classroom material. Lee
also found that even among Hmong Americans, segenération students do not perform as
well academically and are not as motivated as é&rfegation students. In addition, Hmong
American college students may feel uncomfortabbtkaienated on college campuses because
the school culture does not reflect their own (N&@06; Yang 2004). Hmong American students
often receive little assistance in their pursuithmher education because of their parents’
limited English and lack of knowledge about edumai institutions. As a result, Hmong
American students are frequently left to figure walys of attaining higher education on their
own.

As immigrants, Hmong American students have higix@ectations to fulfill family
obligations compared to their U.S. born peers (gs2604). The minimal English their parents
have requires Hmong American students to act agpréters and guides for their parents (Ngo,
2006; Lee, 2004). Hmong American female studepisgifically, are confronted with the
cultural practice of early marriage and child begralong with household chores. Hmong
American men, on the other hand, are challengatiday obligation to help with the cultural
maintenance of their family. Hmong American youihstead of focusing their time and energy
on education, usually have to choose between daeications and their family responsibilities
(Ngo & Lee, 2007; Lee, 2004). These family andunalk expectations are significant barriers to

Hmong American students’ persistence in educatitamnenent and achievement.
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Despite the fact that Hmong American students haw®nfront many academic and
social obstacles, they have a high respect andigiadm for education (Yang, 2004; Ngo & Lee,
2007). Both 1.5 and second-generation Hmong stadepbrted that education is the path to
success in America because education leads tojgbsdLee, 2007; Lee, 1994). As a result,
these students hope to pursue higher education §Rutn2005). This positive attitude for
education might have been established from Hmongrfoans’ collectivist values as other
immigrant families’ emphasis on family interdepence (Tseng, 2004). Hmong American
students believe that their family’s success dep@mdtheir future (Suzuki, 2002); and if they
fail to succeed in school or meet certain expemtatiit hinders the entire family (McNall et al.,
1994; cited in Ngo, 2006). Failure to live up te tmodel minority stereotype makes them feel as
if they have inherent problems (Toupin & Son, 19%iimilar to other Asian Americans, Hmong
American students’ fear of academic failure wifieat their achievement behavior (Eaton &
Dembo, 1997).

Psychological Well-Being of Hmong Americans

Not only are Asian Americans overlooked in acadsnticey are also neglected in their
psychological needs. Due to generalizations sut¢heasmodel minority stereotype which labels
them as being free of problems and being ableciddaroblems independently, Asian
Americans have been assumed to be non-seekersyfangiogical help (Suzuki, 2002).
Similarly, teachers and schools have often beevepted from recognizing underachieving
Asian American students’ psychological and emotiaoacerns because of the admired image
of “model minorities” (Li, 2005).

However, multiple researchers have concluded tlseirAAmericans are in fact, faced

with several social and psychological needs. Fang{e, Asian American students may
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experience high levels of stress and alienatiorh(2002). In addition, Asian Americans in
general tend to express lower self-esteem andlveatlg (Spencer-Rodgers, Peng, Wang, & Hou,
2004) as well as lower levels of happiness andfaation (Oishi & Diener, 2001). In addition,
negative attitudes and emotions have been assoeiétte “model minorities” (Maddux,

Galinsky, Cuddy, & Polifroni, 2008). Similarly, thgarentification, in which children take

charge of parental responsibilities because of thegerior English skills, of Asian American
children in immigrant families may trigger greatesss in these children which can lead to
depression (Qin, Way, & Mukherjee, 2008).

Although there has been scholarly work done on-imellhg of Asian Americans, there is
very little research on the psychological well-lgeof Hmong American students. Most of the
research on Hmong Americans and psychological bestig relates to middle age and older
members with reference to their refugee experieihoeexample, a high number of Southeast
Asian participants, including the Hmong, were fotimdthave some degree of deep depression
(Nicholson, 1997; Kroll, Habenicht, Mackenzie & ¥pri989). From the research related to
Hmong American students, students who fail to dbb aeademically are likely to feel depressed
and embarrassed (McNall et al., 1994). Contrampéogeneralizations derived from the model
minority stereotype, stating that Asian Americaasefno problems, Hmong Americans do
experience some need for assistance in psycholaligtarbance.

The Present Study

From looking at the academic, economic, social,@ythological problems facing
Hmong Americans, it can be concluded that theynat¢model minorities”. They have low
levels of educational attainment and achievemeatnat economically well-off, are socially

isolated, and display some degree of psychologldaging. Despite these problems, Hmong
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American students show great respect for educatioihwork hard to fulfill family expectations
of achieving success. Unlike with academic achiev@mnvery little has been done on the
psychological well-being of Hmong American studeirisaddition, even with the many research
studies on the model minority stereotype, thegegsap in the literature on how it influences
Hmong American students and how they perceivettreatype.

As a result, Study 1 examines the relationship betwthe model minority stereotype and
Hmong American students. The study addressesuldersis’ perception of the model minority
stereotype, particularly their belief in and en@ongnt of the stereotype. The relationship
between belief in and endorsement of the stereaypdeHdmong American students’ motivation
to achieve as well as their psychological well-gasalso explored. Because of their respect for
education and belief that education is the keytxass, Hmong American students’ belief in
and endorsement of the stereotype should reldtgher achievement motivation. This
relationship is possible because the characteyistithe model minority stereotype indicate
academic and economic success, which is what HrAamgyican students strive for. However,
the students’ belief in and endorsement of theestgpe should relate to low levels of
psychological well-being because of the pressurdéise up to the stereotype. Additionally, there
should be a difference between sexes in the indkgpegrand dependent variables because of the
traditional sex-roles in the Hmong culture. Lasthere should be difference between 1.5
generation and second-generation Hmong studematshievement motivation because as found
by Lee (1994; 2004; 2007), second-generation steddmnot perform as well academically and

are not as motivated as 1.5 generation students.
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Method
Participants

A snowball sample of 94 Hmong American undergraglaatd graduate students from
colleges and universities across the United Staedscipated in the study. A total of 65
participants self-identified as female while 2% s@éntified as male. Sixty-one of the
participants were second-generation Hmong Ameracah31 were 1.5 generation Hmong
American.

Procedure

The questionnaire was constructed through the eslimvey creator and data collector,
Survey Monkey, which ensured data and participamapy. Numerous Hmong student
organizations throughout the U.S. were contacteslitth email and asked to forward an
invitation with the survey link to their membersdomplete a questionnaire about Hmong
American students. These student organizations alsceasked to share names and contact
information of other Hmong student organizatioret they were in contact with. A separate
invitation was sent to these additional groups. ididal students were also recruited from the
social networking site Facebook.

Before beginning the survey, respondents were askadree to participate. After they
agreed, they were presented with and requestesspond to items from the Rosenberg Self-
Esteem Scale, the Major Depression Inventory, #iesfaction with Life Scale, and the Ray
Achievement Motivation scale. In the next sectibthe questionnaire, participants were asked
to answer questions regarding their belief and eseoent of the model minority stereotype.
Respondents were then presented with several deyiagrand background questions including

sex, place of birth, and racial/ethnic identitystlg, participants were allotted space for
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guestions and comments related to the study arsueaged to contact the researchers should
any issues come up after completion of the suriRayticipants also had the opportunity to
request the results of the study or a copy of éisearch paper.

One hundred thirty-four students started the surVeyenty-six participants were
dropped because they did not complete the sund&wete discounted because they did not self-
identify as Hmong or Hmong Americans, and four wan@pped because they were no longer in
school. With 94 valid participants, 70% of surveyere legitimaté.

Measures

Psychological well-being was measured using thikerent measures: the Rosenberg
Self-Esteem Scale (RSE), the Satisfaction with Béale (SWLS), and the Major Depression
Inventory (MDI). RSE measured global self-worth, E$Vaccessed the extent to which an
individual is satisfied with his or her life, andDVevaluated individuals’ depressive symptoms.
Instead of using a scale that measures the hatisticept of psychological well-being, such as
Ryff’'s Scale of Psychological Well-being (RSPW) if8&, 2005), the three individual measures
of different facets of psychological well-being wased. Not only are the individual scales
shorter in comparison to RSPW, which consistedrmBaimum of 84 items and six facets, these
scales allowed for a more narrow concentratiorherbroader concept of psychological well-
being.

Sf-Esteem. Self-esteem was measured with the ten-item Rosgr8®df-Esteem Scale
(Rosenberg, 1965). Half of the statements werersedecoded. Examples of the items included
“On the whole, | am satisfied with myself”, “I feetlo not have much to be proud of”, and “I

take a positive attitude towards myself.” The itengse rated on a four-point Likert-type scale
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with O indicating strong disagreement and 3 indingastrong agreement, such that higher
numbers indicated higher levels of self-esteem.R8& was reliablen(= .81).

Depression. Depression, another facet of well-being, was messusing the brief, newly
developed, self-report inventory, Major Depresdiorentory (Cuijpers, Dekker, Noteboom,
Smits, & Peen, 2007). The inventory is a 12-itepn@sting of two sub-items) self-report
guestionnaire for depression derived from the Dostjo and Statistical Manual of Mental
Disorders system that allows clinicians to assesptesence of a depressive disorder. Four of
the items were converged into two items; each efngw items comprised two of the original
items. The total number of items decreased toEgample items included questions such as
“Have you felt low in spirits or sad?”, “Have yoelfthat life wasn’t worth living?”, and “Have
you had trouble sleeping at night?” The items wated on a six-point scale fromd},no time,
to 5,all thetime, with higher numbers representing deeper depness$ioe MDI was reliable
with a = .90.

Life Satisfaction. The Satisfaction with Life Scale, a five-item imtery was used to
evaluate how individuals judge their life in terofsheir own values (Pavot & Diener, 1993).
The five statements (“In most ways my life is cléseny ideal”, “The conditions of my life are
excellent”, “| am satisfied with my life”, “So fdrhave gotten the important things | want in life”,
and “If I could live my life over, | would changénaost nothing”) were rated from 1 to 7, with 1
indicating strong disagreemeamd 7 indicating strong agreemetgher numbers indicated
higher levels of life satisfaction. The SWLS waksatde with o = .88.

Achievement Motivation. Aside from psychological well-being, achievememttivation
was assessed with a 14-item short version of tlyeARhievement Motivation scale (Ray, 1979).

Half of the items were reversed coded. Exampletgquresincluded “Is being comfortable more
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important to you than getting ahead?”, “Do you gstless and annoyed when you feel you are
wasting time?”, and “Are you inclined to take lds it comes without much planning?” All 14
guestions were responded to on a scale of 1 (N@), 2and 3 (Yes), with higher scores
indicating higher motivation to achieve. The scaées not reliable in this study € .59);

however, the scale has previously been tested kaghéy reliable among seven different groups
of English speakers.

Perception of Model Minority Stereotype. Lastly, belief and endorsement of the model
minority stereotype were assessed indirectly witlo-dtem scale. The first 15 items were
developed based on the different characteristitseomodel minority stereotype. The scale was
divided into three subscales: five of the itemsu®x on Asians/Asian Americans, five on
Hmong/Hmong Americans, and five on the individéadcording to the stereotype, “model
minorities” are extremely hard working, highly iliigent and educated, economically successful,
highly adaptive to American life (McGowan & Lindgre2006), and is a model for all groups
(Wong, Lai, Nagasawa, & Lin, 1998). Parallel to thierent features of the model minority
stereotype, the belief in the stereotype appliefisians/Asian Americans subscale included
statements such as “Asians/Asian Americans aremely hard working” and “Asians/Asian
Americans are highly intelligent and educated.” Beé&ef in the stereotype applied to
Hmong/Hmong Americans subscale included items asctiimong/Hmong Americans are
highly adaptive to American life” and “Hmong/HmoAgnericans are economically successful.”
Finally, the endorsement of the stereotype subsceleded statements like “You attempt to be a
model for members of all groups” and “You attengpbée economically successful.” Statements
were rated on a five-point scale with 1 benafjat all true and 5 representingery true

depending on the extent to which they believe thtement is true. Therefore, higher scores
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indicated more belief or endorsement of the modabnity stereotype. The three subscales,
belief in the stereotype applied to Asians/Asianeticans ¢ = .76), belief in the stereotype
applied to Hmong/Hmong Americans £ .79), and endorsement of the stereotype 87),
were all reliable.
Results

There were no significant differences betweemtlean scores of females and males for
all dependent variables (see Table 1). There wiélerehces in the scores of 1.5 and second-
generation students, however, only for major degpoesand endorsement of the model minority
stereotype; there were no differences betweenibeénerations for all the other dependent
variables (see Table 2). Participants scored highendorsement of the stereotype< 3.81,

D = .89) than on belief in the stereotype applieAs@mns/Asian Americand = 3.12,SD

.60) and lowest on belief in the stereotype aupto Hmong/Hmong Americanbi(= 2.87,SD

.68). They also scored moderately high on seteaa M = 2.90,SD = .41), low on depression
(M = 1.45,9D = .91), high on life satisfactiod= 4.77,3D = 1.38), and high on achievement
motivation M = 2.40,SD = .31).

Multiple regression was used to analyze the walatiip between perception of the model
minority stereotype and achievement motivation al &s the relationship between perception
of the model minority stereotype and psychologweeall-being. There were three predictors:
belief of the model minority stereotype appliedAsians/Asian Americans, belief of the
stereotype applied to Hmong/Hmong Americans, ambesement of the stereotype. However,
with a significantly high correlatiorr & .68, p < .01) between the two predictors thaasneed
the beliefs in the stereotype, only belief of theyaotype applied to Asians/Asian Americans was

considered in the analysis to avoid multicollearitiiis broader scale was used because the
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stereotype encompasses all groups of Asians/Asimaeri&ans. In total, there were two
predictors. There were also two outcome varialiegchological well-being (self-esteem, major
depression, and satisfaction with life) and acmeset motivation.

The regression coefficients between the indepengerable of belief in the stereotype
and the dependent variables of self-esteem, majaedsion, satisfaction with life, and
achievement motivation are presented in Table 8.t&hle also shows the regression
coefficients of endorsement of the stereotype hedhree facets of psychological well-being
and achievement motivation. The results indicabed belief in the stereotype related to
psychological well-being; more belief related tgtrer levels of well-being. Endorsement of the
stereotype, on the other hand, related to achienemetivation; stronger endorsement related to
higher motivation to achieve.

Discussion

The general hypothesis that belief in and endorséofehe model minority stereotype
related to psychological well-being and achievermeotivation was supported. As expected,
stronger endorsement of the stereotype relate@jtehachievement motivation. Contrary to the
hypothesis, however, the direction of relationdiepiveen belief in the stereotype and
psychological well-being was opposite than expeataate belief in the stereotype related to
higher psychological well-being instead of the estpd lower psychological well-being. In other
words, a stronger belief in the stereotype wasaatsal with higher self-esteem, lower levels of
major depression, and more life satisfaction.

The finding that stronger endorsement of the stgpsowas associated with higher
achievement motivation is in accordance with tlseaech that Hmong American students have

high respect and enthusiasm for education (Yan@428go & Lee, 2007; Tseng, 2004) and
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believe that education allows success in the UN§o (& Lee, 2007; Lee, 1994). Because the
model minority stereotype portrays Asian Americaasighly educated, endorsement of the
stereotype means that Hmong American students &yt to live up to the stereotype and
may show higher achievement motivation. This figdivas also expected because the
participants are undergraduate and graduate ssjdbos, suggesting their high academic
success. The limited population of college and ersiy students might have caused a skew in
the data. If participants with lower education iatt@ent, such as high school dropouts or high
school graduates, were examined, this relationsiaip differ.

Belief in the model minority stereotype, on theasthand, was related to higher levels of
psychological well-being, which is inconsistenthwitrevious research. According to previous
research, failure to live up to the model minositgreotype caused students to feel that they have
inherent problems (Toupin & Sun, 1991). Similagian Americans, often times, are not given
assistance for psychological needs because theasauened to have no use for it; this form of
behavior towards Asian Americans will have a detmtal effect on them (Yang, 2004; Suzuki,
2002; Yeh, 2002). Consequently, the pressure subeessful could eventually lead to lower
levels of psychological well-being. A possible exqution for this contradictory finding may be
that participants showed a stronger endorsemeheistereotype than an actual belief in it.
Because they are working towards success in Amedheg are implicitly fulfilling the
stereotype. Hence, there is a possibility thassteesotype might be of less direct influence on
the students. Additionally, it is also possible tloe stereotype to work as an inspiration for these
students to strive to be “model minorities”. Evlaough the participants mostly came from low-

income backgrounds, they are all working towarasrthttainment of higher education.
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The results indicated that there was no differdretereen males and females in their
perception of the stereotype and the dependerdhlas of psychological well-being and
achievement motivation even though there weregetatumber of female participants. The
disproportional sample may be because Hmong gidsyaung women are more willing and
motivated to pursue higher education than Hmong laoyl young men (Lee, 2007). Also, the
participants were all undergraduate and graduatkests, thus, high achievers; this may be why
there is no difference between sex and generagoause females and males are on a similar
social level.

There were some differences between 1.5 and segemel-ation Hmong American
students, though not the expected difference iresement motivation. Students of the 1.5
generation show deeper levels of depression compargecond-generation students while
second-generation Hmong students indicated a straglorsement of the stereotype compared
to 1.5 generation students. A possible explandtiothe generational differences is that 1.5
generation students might identify more with treglttional Hmong culture, which have been
termed as the most distant from American cultund, @s a result, feel more depressed because
they face more experiences that counter their gal0e the other hand, second-generation
students, who would be more assimilated into Anaericulture, might be more inclined to have
a stronger endorsement of the stereotype becaesedtiel minority stereotype was created in
the U.S. for Asian Americans. 1.5 generation stteleray not have as strong of a connection
with the stereotype.

Study 2
Study 1 focused on the regression between th@armtkent variables of belief in and

endorsement of the model minority stereotype ardigpendent variable of psychological well-
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being and achievement motivation of Hmong Americallege students. Study 2 also explores
the relationship between the stereotype and Hmangr&kan students, this time attempting to
narrow down the relationship. Instead of lookingrafltiple aspects of psychological well-being,
Study 2 concentrates on self-esteem since it isgh&ral aspect of mental health (Heatherton,
Kleck, Hebl, & Hull, 2000). High self-esteem has@abeen suggested as therapy for not only
social problems but also psychological problemsa(i,e1999). In addition to self-esteem, the
present study focuses on shame, a feeling thikely ko develop when Hmong American
students fail to do well academically (McNall et 4994). The present study also attempts to
determine causality; it centers on how the modelomiiy stereotype influences Hmong
American students.
Self-Esteem

As discussed in the previous sections, self-estesmot been looked at in close relation
to Asian Americans and Hmong Americans. However dbnstruct of self-esteem has been one
of psychology’s most explored, therefore demonisigats significance (Brown, Dutton, & Cook,
2001). Researchers have distinguished betweendmsfof self-esteem: trait self-esteem and
state self-esteem. Study 1 explored trait selfegstavhich refers to an individual’s general
evaluation of his or her worth in his or her redaghips with other people (Leary, 1999). Study 2
focuses on state self-esteem, the average feddmgt ghe self across several unique social
situations (Heatherton & Polivy, 1991). In otherrd® instead of just acting as an important
measurement of psychological well-being, self-eaatean also be used as a tool for self-

evaluation.
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Shame

Similarly, shame is also a tool to measure selttetion. Shame has been studied
sufficiently among Asian cultures. Shame is “theasamess of inadequacy or failure to achieve a
wished-for self-image” (Creighton, 1990, p. 28%)sla central concept in Asian culture
(Creighton, 1990); Asian culture in general is gneged more by shame than other emotions,
especially guilt (You, 1997). In contextual anceimatependent societies such as Asian
communities, people are usually influenced and eotad to their surroundings (Bedford, 2004).
In other words, self-concept of an individual i thsian community will most likely be
influenced by social relationships. For exampleshamed-based cultures, such as Asian cultures,
good behavior is generated by outside criticisrapproval. Accordingly, shame is developed
from external influence.

Shame has been divided into two main conceptdigosiftame and internal shame (You,
1997; Creighton, 1990). Public shame is relatetthédfear of losing face in front of others while
internal shame is connected to situations in windividuals have caused damage to a group or
person within their reach. For example, not beiblg #o live up to rules and expectations set by
a community could generate internal shame (CreigHit®90). The higher the rules and
expectations, the more shameful an individual fédie or she is incompatible with the desired
status (You, 1997). One expectation that affecasnghis filial piety, the concept that individuals
should repay the grace they received from othdrs.ifability to fulfill this expectation can
bring shame to the individual. With the many cudtigimilarities between Hmong culture and
other Asian cultures, the Hmong culture can berassito be a shame-culture, where shame is

highly integrated into the culture.
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The Present Study

Because stereotypes judge individuals in theiiteds and in other disciplines, these
persons’ knowledge of a certain stereotype in #quaar situation might influence the feelings
they have about themselves (Heatherton, et, 260@wledge about the model minority
stereotype might affect how individuals evaluatntiselves. As a result, Study 2 explores self-
evaluation through state shame and state selfragteaccount for any momentary variations in
situations that may affect how an individual evédsahim or herseft.In addition to knowledge
of a stereotype, individuals’ status in relatiorthie stereotype may also influence how they
evaluate themselves. Having knowledge about theshmathority stereotype and being able to
fit the stereotype may lead an individual to rata br herself more positively. The reasoning for
this hypothesis is that since an individual is dbl&ve up to set rules or expectations, being abl
to fulfill that position will generate more posiéself-evaluation (higher levels of self-esteem
and lower levels of shame). On the other hand, kedge about the stereotype but failure to live
up to it may cause someone to rate him or herssdf positively (lower level of self-esteem and
higher levels of shame). Lastly, lack of knowle@dpout the stereotype may lead individuals to
evaluate themselves differently from those thaeh@eomparison point no matter if the
participant fits or does not fit the stereotype.

Method
Participants

The participants included a snowball sample oé8&®lled college students and recent
college graduates of Hmong descent. They came [utic and private institutions of higher
education across the United States, most of whiehogated in the state of Minnesota. Overall,

66 participants self-identified as female and 32hate. There were a total of 39 1.5-generation
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and 59 second-generation students. Most partigp@6t completed the experimental study
online while the remaining 22 completed the studperson. Conditions 1 and 4 each had a total
of 26 participants while there were a total of &lents in conditions 2 and 3.

Procedure

An invitation to participate in a study exploringifsevaluation of Hmong students was
sent to several Hmong college and university studeganizations throughout the state of
Minnesota. Leaders of the organizations were agkéorward the invitation to their members.
An email was also sent to Admission Possible, kegelaccess program based in the Twin Cities,
asking the alumni coordinator to forward the intida to their current Hmong college students.
Those interested in the study were asked to cotitaghain researcher to either complete the
study online or in person.

Participants that completed the study in persorewvuen individually. The experimenter
first asked them to sign an experimental consem f®nce the consent form was signed,
participants filled out a short demographics surasking for information including ethnic/racial
identity and sex. Participants were then randoragygmed to one of the four experimental
conditions based on a 2 (prime or no prime) x Roffinot fit) experimental design. In the first
and second condition, participants were primed wigiihort description of the model minority
stereotype to ensure that they were familiar witlAs a cover story, the instructions asked
participants to proof-read the short descriptioAsian Americans for a research paper that the
researcher was doing for her Asian Studies Major.

Then participants in the first condition continuwsdto read a story about a Hmong
American character who was stereotypically a “madiglority” while participants in the second

condition read about a Hmong American who was reteeeotypical “model minority”. To
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ensure participants the importance of reading tivées, they were told that they were reading
about the life of an individual with which they widibe asked to compare their ideal lives in the
later part of the study. Participants in the tlarmdl fourth conditions, on the other hand, were not
primed with the stereotype. These participants osdyl the two stories; participants in the third
condition read about a “model minority” and paggmts in the fourth condition read about a
character that cannot easily be described as a€hmouhority”. The stories read by the
participants were written in the first person aadtigipants were asked to read the story as if
they were the characters in the story.

After reading the stories, participants answersdraes of questions from the character’s
point of view. The questions consisted of itemsifithe State Self-Esteem Scale and items
adjusted from the Experience of Shame Scale. Raatits were also asked to answer a few
follow-up questions regarding their first encourgéthe model minority stereotype and how
they viewed and responded to it. An example inaut@o you/would you like to be referred to
as a member of the “model minority? Please givexatanation for your response”.

Additionally, participants also responded to asaainsisting of questions regarding

individuals’ belief in the model minority stereotyfor Asian Americans; the scale was also used
in Study 1. Once all questions were answered,gypaints also had the chance to leave
comments and request results of the study. Lgsditicipants were debriefed and encouraged to
contact the researchers if any problems shoulé agsa result of the experiment.

Participants who completed the study online coneplétthrough the data collector site
Survey Monkey. Four different surveys were create, for each condition, which followed the
same format as the in-person study. Since it wae doline, instructions that were given by the

experimenter in the lab situations, were includediiting. As a result, the online versions of
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the study included more written instructions conegaio those done in lab situations.
Participants were again randomly assigned to aitonénd received the link to the survey of
their condition through email to complete the studgtead of signing the consent form,
participants were asked to agree to participatbarstudy by clicking NEXT after reading the
consent form.

Measures

Sate Self-Esteem. Self-evaluation was measured with two scales. Treedcale was the
State Self-Esteem Scale (SSES), which measuredssitesteem because of its sensitivity to
manipulation designs that temporarily affect sslieem (Heatherton & Polivy, 1991). The scale
consisted of 20 items rated on a 5-point scale ftonot at all, to 5, extremely, with higher
scores indicating higher state self-esteem. Tmest@ere categorized into five areas (academic,
performance, social, appearance, and general stelém) with four items in each category. For
the purposes of the study, questions relating pea@ance were discarded because of their
irrelevance; thus reducing the number of itemsaoEleven of those items were reversed coded.
Example items included “I feel confident about niyliies” and “I feel that | have less
scholastic ability right now than other§.he SSES was reliable with=.71.

Sate Shame. The Experience of Shame Scale (ESS) was also asaddsure self-
evaluation (Andrews, Qian, & Valentine, 2002). HfeS, a 25-item questionnaire assessed four
different categories (shame of personal habits,naawith others, sort of people (you are), and
personal ability), three areas of behavioral shéshame about doing something wrong, saying
something stupid, and failure in competitive siiia$), and bodily shame (feeling ashamed of
(your) body or any part of it). For the purposesha study, the questions in the ESS were

modified to measure state shame. In addition, gquestelating to bodily shame were discarded
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because of their irrelevance to the purposes ostilngy; thus reducing the number of items to 21.
Each item was rated on a 4-point scale fromol at all, to 4, very much, with higher scores
relating to more feelings of state shame. Exantplas included “Do you feel ashamed when
you do something wrong?” and “Do you worry aboutivbther people think of you when you
say something stupid”. Witla = .92, the adjusted Experience of Shame Scaleaeliable.

Results

Independent samples t-tests suggest there wengmécant differences between the
means of participants who completed the study regreand those who finished it online for
state self-esteem, state shame, and belief in duehminority stereotype (Table 4). There were
also no significant differences between femalesraalés (Table 5) as well as between 1.5 and
second-generation students (Table 6) for stateestdem, state shame, and belief in the
stereotype. Participants in general scored relgtivigh on state self-esteel (= 3.78,3D
= .61), relatively low on state shamd € 1.79,SD = .47), and moderately high on belief in the
model minority stereotype = 3.13,SD = .60). Before completion of the experiment, 69 @u
95 (73%) of the participants had heard of the téha model minority stereotype” while all
participants have had knowledge of how Asian Anarscare stereotyped (according to the
model minority stereotype but have no knowledgthefstereotype name).

With a significant correlation between scores an$iate Self-Esteem Scale and the
adjusted Experience of Shame Scale (.46, p < .01), multivariate analysis of varianc
(MANOVA) was used to analyze the data. A MANOVA participants’ state self-esteem and
state shame scores did not produce the anticigagaedicant interaction effect (Wilks’ Lambda
=.96,F (3,90) = 1.29, p = n.s.). The analysis also didpnoduce a significant main effect of

prime (Wilks’ Lambda = .98 (3, 90) = .54, p = n.s.). The results indicate grane and fit did
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not interact to affect the levels of state seleest and state shame of participants. Prime alone
also did not affect participants’ level of statéf-esteem and state shame. However, there was a
significant main effect of fit (Wilks’ Lambda = .8B (3, 90) = 6.49, p =.001). Fit had an effect
on the overall level of participants’ state selfeesn and state shame. A subsequent ANOVA
indicated that participants in the fit conditiorosed significantly higher on state self-estedin (
= 4.01) than participants in the unfit conditiovi € 3.52),F (1, 92) = 18.29, p = .00. There was
also a significant difference in scores for stét@nse between individuals in the fit condition and
those in the unfit condition; those that fit thenddion scored lower\l = 1.68) than students
that did not fit the stereotyp®(= 1.92),F (1, 92) = 6.54, p = .01. Individuals who fit the
stereotype indicated higher self-esteem and lem®sishwhile those who did not fit the stereotype
displayed lower levels of self-esteem and higheeleof shame.
Discussion

A concern with the study was a possible differemesveen mood of the stories and
approval of the actions of the two characters loyetp which might have influenced the results.
For example, a story that generates a more posito@d might produce higher levels of self-
esteem compared to the same story that generateseanegative mood. Accordingly, the two
stories were tested for differences in mood andaa@b of the characters’ actions by mainstream
society. Ten individuals, blind to the purposehd study, were asked to rate the two stories on
overall mood and on how society would react toations of the characters. The ratings show
no significant differences between mood of theystdrout the “model minority” charactavi(=
4.40,9D = .70) and the story of the character that doeditnibite model minority stereotyp®i(
=4.00,SD =.94),t (18) = 1.08p = n.s. There was, however, a significant diffeeshetween

society’s approval for the fitting charact®t € 4.40,3D = .84) and the unfitting charactév &
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3.5, =.71),t (18) = 2.59p = .02. Although both stories generated similar dsy@ociety
would show more approval of the actions of thevrhial that fits the model minority stereotype
compared to the actions of the character that didinthe stereotype.

The hypothesis that the interaction of prime andifl affect self-evaluation (state self-
esteem and state shame) was not supported. Bemgdwith the model minority stereotype
and fitting the stereotype at the same time didaffigict participants’ levels of state self-esteem
and state shame. Similarly, not being primed ariditimg the stereotype simultaneously did not
affect participant’s levels of state self-esteer state shame. Although priming did not
influence the state self-esteem and state shamparo€ipants, whether or not a participant fit the
model minority stereotype affected his or her Iea state self-esteem and state shame.
Individuals matching the description of the “modehority” had higher levels of self-esteem
and were less shameful. On the other hand, thaseveire not “model minorities” had lower
self-esteem levels and possessed a higher legblamhe. In other words, those that fit the
stereotype had a more positive evaluation of theraseompared to those that did not fit the
stereotype.

Priming might not have influenced how participar@sponded to the State Self-esteem
Scale and the adjusted Experience of Shame Scadeibe of the preexisting idea and
internalization of how Asian Americans are percdibg the out-group as hard working,
intelligent and educated, especially in the math stiences, economically successful compared
to other minority groups, and highly adaptive to éqman life. Since 73% of the participants
have already heard of the stereotype and all ohthave had some idea of how Asian
Americans are stereotyped (in accordance with tbeéeinminority stereotype), priming might

not have made any differences. Similarly, Hmong Aca® students’ great respect for education
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(Yang, 2004; Ngo & Lee, 2007) and hard work toifulamily expectations of achieving
success (Tseng, 2004) indicate that they are wnielimed about the ideas encompassed by the
model minority stereotype. As a result, priming htigot have changed the outcome because of
Hmong American students’ internalization of theasteype.

According to the results, whether or not readibgut an individual who fits the
description of a “model minority” influenced thaitate shame and state self-esteem. As
concluded by You (1997) and Creighton (1990), tiability to live up to rules and expectations
set by society can generate shame within an indalidAs a result, the finding that participants
who do not fit the model minority stereotype wdel more shame is expected, as well as the
result that participants will feel less shame dytlinave reached the societal expectation.
Similarly, according to the sociometer theory, gtaace by others boosts self-esteem (Leary,
1999). On the other hand, negative implicationgdtational evaluation such as failure and
rejection can be detrimental to self-esteem. Sitgilas found in the study by Heatherton and
Polivy (1991), failure leads in a decrease in ssteem. Consequently, it can also be expected
that participants who do not match the descriptmirthe “model minority” will report a lower
self-esteem level compared to those that can berided by the model minority stereotype. The
result that fitting and not fitting the descriptiohthe “model minority” has the possibility to
influence self-evaluation can be expected and exgda

The argument that societal expectations affe@l$esf self-esteem and shame can further
be supported by the ratings of the story. Althohgth stories did not differ in mood, the
approval ratings of society differed. There was enapproval for the “model minority” character
than for the character that did not match the desens of the “model minority”. As discussed

earlier, societal expectations generate a diffdeym@l of self-esteem and shame. Those that met
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the expectations showed higher self-esteem andhesse while individuals that did not meet
the expectations displayed lower self-esteem ane isttame. As a result, self-evaluation of
Hmong Americans is affected by whether or not thitethhe model minority stereotype,
especially when they, as Asian Americans, are drddo be “model minorities”.
General Discussion

Overall, participants in both studies had a posiperception of the stereotype even when
the results of the studies indicated the complexitjmodel minority stereotype. The results from
Study 1 indicated a relationship between the modeority stereotype and psychological well-
being and motivation achievement of Hmong Ameristanlents. Belief in and endorsement of
the stereotype was found to be related to psychtdbgell-being and motivation to achieve.
Stronger endorsement related to higher motivatiaachieve while more belief in the stereotype
correlated with higher levels of well-being. Stuglfound that the model minority stereotype has
a more direct relationship with self-evaluation agéimong American students. Individuals
matching the description of the “model minority"dha higher level of state self-esteem and a
lower level of shame. Similarly, those who cann@described by the stereotype scored lower
on self-esteem and higher on shame. In additismale survey of the stories used for the
experiment also indicated that society showed hdrigpproval of the “model minority”
character compared to the character that is notaél minority”. This conclusion suggests that
Hmong American students who are expected to beessfid, intelligent, economically well off,
and highly adaptive will have lower self-evaluasahthey do not achieve those goals set for
them. Likewise, Hmong American students who malehstereotype, thus meeting the

expectations, will have a higher level of self-exdion.
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Although the model minority stereotype is overgliasitive stereotype and although
positive perceptions of it is related to psychotadjwell-being and achievement motivation, it
can have negative consequences on those labeleddpecially if they deviate from the “model
minority”. The stereotype can be “destructive” awén act as a threat to those who do not fit the
descriptions of “model minorities” (Li, 2005), suaB Hmong Americans. If these individuals
fail to succeed, they have themselves to blameusecaccording to the stereotype, they are
supposed to have the proper work ethic that allbvm to be successful. As a result, just
because Asian Americans are assumed to be “modelkites” who require no outside
assistance, they should not be neglected in artigrsespecially in the often overlooked fields of
psychological and emotional needs and education.

Despite the significant results for Study 1 andsthtor Study 2, there are several
limitations to the two studies. A main limitatidmat might have influenced the results, as
mentioned before, is the population studied. Cellegdergraduates and graduate students
already display a high level of education achievaetyn@nd therefore, are more likely to become
successful. Whereas, if the population was to oelall Hmong American students, such as
those with only high school diplomas or even sclisopouts whose academic success level is
lower, there would be more diversity in the gromg ¢gherefore, affect the outcomes of the study.
Furthermore, the fact that only the positive aspetthe stereotype are highlighted in Study 1
might have biased the data to be more positivea Assult, stressing the negative consequences
of the stereotype may lead to a more diverse segsnfits as seen in Study 2 when participants
who fail to fit the stereotype viewed themselvegaenmmegatively. Another limitation, specific to
Study 2, is the efficacy of mental representatioingneself as being either an individual who fits

or does not fit the “model minority” image.
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For future studies, a more diverse Hmong Amerid¢adent population should be used to
be more representative of the student body araspkcts of the stereotype, including positive
and negative, should be emphasized to capturaitihgpectrum of reactions to and influence of
the stereotype. To address the efficacy of mesfalssentations, future studies should include
manipulation checks to confirm whether or not ggrnts do internalize the representations.
Other considerations for future studies includeking at actual achievement, such as GPA
scores, to determine whether achievement motivadioslated to actual achievement. Lastly, an
important factor that should be explored furthethis relationship between the claims of the
stereotype and the values of Hmong culture becdese seems to be some overlap between the
two. For example, while the stereotype statesAls&n Americans are hard workers, many in
the Hmong culture do work hard in order to fulfdmily expectations. By addressing the
connection between the model minority stereotypgkthe Hmong culture, researchers can
determine whether results such as those founcesettwo studies are an effect of the stereotype
or an effect of the culture. In order to better enstiand the relationship between the model
minority stereotype and Hmong Americans, more nesestudies are required.

As presented in this research, Hmong Americansgasug are not typical “model
minorities”. The short history of Hmong in the U&hd their distant culture suggest that they
deviate from the stereotypical Asian American comityu However, as Asian Americans, they
are subjected to a stereotype derived from theesscstories of the Chinese and Japanese
communities. Because of their status, includingveer socioeconomic and educational standing
in American society as well as the ambiguous resaflhow the stereotype relate to Hmong
Americans from the two studies, the term “modelonity” should be applied cautiously when

using it to label Hmong Americans. While some mifiihthe stereotype, it is inappropriate to
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label all members of the Hmong American communayoading to the model minority

stereotype.
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Appendix A
Study 1: Perception of the Model Minority Sterea\gcale

Using a scale from 1 (not at all true) to 5 (vene), please rate the extent to which you believe
the statements below are true.

Asians/Asian Americans are extremely hard working.

Asians/Asian Americans are highly intelligent andieated.

Asians/Asian Americans are economically successful.

Asians/Asian Americans are highly adaptive to Arearilife.

Asians/Asian Americans are models for all grougpgeeially other minority groups.
Hmong/Hmong Americans are extremely hard working.

Hmong/Hmong Americans are highly intelligent andeated.

Hmong/Hmong Americans are economically successful.

Hmong/Hmong Americans are highly adaptive to Anearitife.

10 Hmong/Hmong Americans are models for groups, eaffg@ther minority groups.
11.You attempt to be extremely hard working.

12.You attempt to be highly intelligent and educated.

13.You attempt to be economically successful.

14.You attempt to be highly adaptive to American life.

15.You attempt to be a model for members of all groegpecially members of other
minority groups.

©CoNo~wWNE

Note: Items 1-5 measure belief in the stereotydieg to Asians/Asian Americans; items 6-
10 measure belief in the stereotype applied to Hyftémong Americans; items 11-15
measure endorsement of the stereotype.
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Appendix B

Study 1 & 2: Demographics Survey

Please provide some information about your backgtotihis information will only be used for
data analysis, not to identify individual respondelease fill in the answer or select the most
appropriate response.

1.

2.

What is your gender?

What is your age?

What is the college/university that you are curgeattending?

What year are you in your college academic career?
a. First-year (Freshman)
b. Second-year (Sophomore)
c. Third-year (Junior)
d. Fourth-year (Senior)
e. Graduate student (specify year in program)

What is your college/university major or area ch@emic focus?

Where were you born?
a. Inthe United States
b. Outside of the United States (please specify)

If you were born outside of the United States, thomwg have you been in the United
States?
a. Year(s)
b. Month(s)

How would you racially/ethnically identify yours@I{Circle all that apply.)
a. American
b. Asian
c. Asian American
d. Hmong
e. Hmong American
f. Other (please specify)

Where was your father born?
a. Inthe United States
b. Outside of the United States (please specify)

10. What is your father’s highest level of education?

a. Some high school or less



~®pooCT

Completed high school

Some college

Completed Bachelors Degree
Completed Masters Degree
Completed Doctoral-level Degree

11.Where was your mother born?

a.
b.

In the United States
Outside of the United States (please specify)

12.What is your mother’s highest level of education?

a.
b. Completed high school
c. Some college

d.
e
f.

Some high school or less

Completed Bachelors Degree

. Completed Masters Degree

Completed Doctoral-level Degree

13.What is your family’s combined annual income?

@rooooTp

Less than $20,000

Between $20,000 and $40,000
Between $40,000 and $60,000
Between $60,000 and $80,000
Between $80,000 and $100,000
Between $100,000 and $200,000
More than $200,000
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Appendix C
Study 2: Stimuli Used for Priming

Please quickly proofread the following descriptadrAsian Americans that the researcher is
using for her Asian Studies Capstone. Feel framake any corrections or comments.

The model minority stereotype states that Asian Acaes are: [1] extremely hard working,
perhaps more than Whites; [2] highly intelligentl@ducated, especially in the fields of math
and science; [3] economically successful in congmarito other minority groups; and [4] highly
adaptive to American life because of their presendbe suburbs and their higher rate of
interracial marriage with Whites. In other wordsi@& Americans conform to the norms of
society, do well in school and careers, are hankivg and self-sufficient, are a model for all
groups, especially other minority groups, and haxercome all racial barriers to achieve

Success.
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Appendix D
Study 2: Stories
Story 1: Character complies with the model minocsiigreotype
| am the oldest of four in a Hmong refugee fantilgittsettled in the United States hoping to
achieve the American dream. After graduating inttigeten percent of my high school class, |
graduated cum laudeom a four year public university in accountingldater continued to
finish my masters. Throughout my academic careiends and classmates often came to me for
homework help. Currently, | am the assistant mankabager of a software company, a role that
occupies much of my time. Usually | work overtinoentake sure projects are completed with
quality and on schedule. My life, however, doesmewblve entirely around my career; | am also
happily married with two loving kids. For severalays now, | have lived in a suburb of St. Paul
to allow my children to grow up in a quiet neighbood. | am trying my best to keep my family
happy and at the same time make my life meaningful.
Story 2: Character does not comply with the modelonity stereotype
| am the oldest of four in a Hmong refugee fantilgittsettled in the United States hoping to
achieve the American dream. After graduating wittrage grades from high school, | enlisted
in the United States Marine Corps. Throughout stHdwd a hard time grasping the subjects |
studied, particularly the math and sciences. Bexhussn'’t strong in academics, | decided to do
something different. As a Marine, | am dedicatedhgowork and loyal to my country. | spend a
lot of my time away from home as a result. My li@wever, does not revolve entirely around
my career; | am also happily married with two laykids. For years now, | have lived on the
east side of St. Paul to allow my children to gigwin a typical city atmosphere. | am trying my

best to keep my family happy and at the same tiralkeenmy life meaningful.
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Appendix E
Study 2: Follow-up Questions

1. Using a scale from 1 (Not at all true) to 5 (Wewue), please rate the extent to which you
believe the statements below are true.

1 2 3 4 5
Not At All  Rarely True Somewhat Mostly True Very True
True True

1) Asians/Asian Americans are extremely hard wagkin

2) Asians/Asian Americans are highly intelligentiaaducated.

3) Asians/Asian Americans are economically successf

4) Asians/Asian Americans are highly adaptive toehican life.

5) Asians/Asian Americans are models for all gro@gspecially other minority groups.

2. When was the first time you heard about the “ehodinority” stereotype?
3. Using a scale from 1 (Never) to 5 (Always), cb®the answer that best represents your

opinion on the following question and explain teasoning for the way you responded. Do you/
would you like to be referred to as a member of‘thedel minority”?

1 2 3 4 5
Never A Little Sometimes  Most of the Always
Time

Please give an explanation for your response.

4. If you have any questions or comments, feel toesddress them below.
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Appendix F
Study 2: Manipulation Check
After reading each story, please respond to tHeviimhg questions for both stories.
1. How would you rate the overall mood of the story

1 2 3 4 5
Negative Neutral Positive

2. How do you think society would feel about thé@ats of the character?

1 2 3 4 5
Disapprove of Would show no Support the
the actions of the interest actions of the

character character
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Notes
1. The terms Hmong and Hmong Americans are used hdageably throughout the paper
to refer to any persons of Hmong descent livinthenUnited States during the time the
studies were implemented.
2. The total number of possible participants is unkndecause of the snowball method of
collecting data.
3. In Study 2, the terms self-esteem and shame refestaite self-esteem and state shame,

respectively.
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Table 1.Means and Sandard Deviations of Dependent Variables by Sex

Dependent Variable Sex M SD F
Rosenberg Self-Esteem Scale 1.43
Female 2.24 43
Male 2.33 .37
Major Depression Inventory .50
Female 1.48 .92
Male 1.37 .88
Satisfaction with Life Scale .33
Female 4.74 1.41
Male 4.86 1.31
Ray’s Achievement Motivation Scale 1.70
Female 2.41 .33
Male 2.38 25
Belief in Model Minority Stereotype 15
Female 3.13 57
Male 3.10 .66
Endorsement of Model Minority 1.80
Stereotype Female 3.76 91

Male 3.92 .84
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Table 2.Means and Standard Deviations of Dependent Variables by Generation

Dependent Variable Generation M SD F
Rosenberg Self-Esteem Scale .07
15 2.29 .38
Second 2.26 43
Major Depression Inventory 5.08*
15 1.64 1.10
Second 1.37 .80
Satisfaction with Life Scale 2.30
15 4.85 1.50
Second 4.73 1.33
Ray’s Achievement Motivation Scale .96
15 2.44 .33
Second 2.39 .29
Belief in Model Minority Stereotype 1.36
15 3.16 T2
Second 3.10 .54
Endorsement of Model Minority 4.42*
Stereotype 15 3.64 1.11
Second 3.92 75

*p < .05
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Table 3.Multiple Regression Analysis Predicting Self-Esteem, Major Depression, Satisfaction

with Life, and Achievement Motivation

Self-Esteem Major Satisfaction Achievement

Depression with Life Motivation
Constant 1.24 3.44 2.70 1.87
Belief in Model 25%* - 46** T4 .00
Minority
Stereotype 37 -.30 32 .00
Endorsement of .06 -.15 -.06 4%
Model Minority
Stereotype 13 -.14 -.04 40
Adjusted R .18** A3 07** 4%

**p < .01
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Table 4.Means and Standard Deviations of Dependent Variables by Method

Dependent Variable Method M SD F
State Self-Esteem A1
In Person 3.99 .63
Online 3.72 .59
State Shame 1.64
In Person 1.77 43
Online 1.80 .48

Belief in Model Minority Stereotype

In Person 3.15 48 1.02
Online 3.12 .63




Table 5.Means and Sandard Deviations of Dependent Variables by Sex
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Dependent Variable Sex M SD F
State Self-Esteem 31
Female 3.81 .59
Male 3.72 .64
State Shame .00
Female 1.78 A7
Male 1.81 48
Belief in Model Minority Stereotype
Female 3.17 .56 .53
Male 3.03 .66
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Table 6.Means and Standard Deviations of Dependent Variables by Generation

Dependent Variable Generation M SD F
State Self-Esteem .00
1.5 3.84 .60
Second 3.74 .62
State Shame .39
1.5 1.78 45
Second 1.80 48

Belief in Model Minority Stereotype
15 3.10 .55 .59
Second 3.14 .64
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